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ABSTRACT

This program, included in "Effective Reading
Programs...," vas begun in 1970 and serves more than 26,000 students
in grades 1-5 in 77 Port Horth elementary schools. A
diagnostic-prescriptive approach is usea to teach reading to these
students. A "Continuum of Reading Skills" sets forth a basic
philosophy, a herrarchy of skills, diagnostic procedures and
prescriptive alternatives, and an inventory of multimedia materials
for teaching the skills. Multiple basal readers are used in addition
to a variety of support materials. Reading specialists coordinate the
program in each school and help in aiagnosing problems and designing
appropriate instructional programs. Resource teachers support
classroom teachers by working with principals and reading specialists
on special needs and vwith children as well. Extensive inservice
activities are provided at the building level and on a citywide
basis. Special needs are met with intensified programs. An
intensified bilingual program meets the needs of the Nexican-American
population. A parent-involvemert program is evolving in the form of
volunteer tutoring and instructional aide services. (TO)
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This procrem _oovco all 25,750 stulente grades 1-%5 in 77 Fort Yorth
elsrent wy ecborle. Yhe ctudents live nalmd in the residential srew. and

cunz {ro- dll types ol funilies, The schicole are fully atergrated so thab
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all schoois rave ar ebmic ix as well a5 »~ socio-economic mix. TIac city
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has a hizh rate of wobility and intergritica creates adiitionsl plenred

mobilivy, This facter eliminuces the comnanity schocl concept and makes
a syctems cpproach ecpecially valuable as it gives students an academic

curren~rs tal can btz used in any of ths 77 elementary schoole, Tt ailows

jor a wide variety of instructional patterns each geared to the cane cri-~
teria for tesching c'itldren to read,
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supportive naherials,
An extenzive staff supporls the sysiem. Reading specialists coordinatce

the progrez in each .chool. Resource teaciors support the classrcom teachers

by workir: with _rincipals and reading specialists to meet identificd special

needs of childron.
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Program Description

Saturday moraing workshop with national
reading autherity, Dr. Jo Stanchfield

Production Workshop (participants identi-
fying word attack skills and making
materials that teach the skills)

Compretension and Critical Thinking Skills
(special emphasis on work s-udy skills)

Creative Dramatics and Creative Writing

Functional Reziing (special emphasis on
the Real World Reading Tasks)

tewest in lLiterature for Teacher and
Children

Fach session three hours long

Zach participant atternding six 3 hour
sessions

Perf>rmance Based Teacher Education
An Inservice Design

vyt

~" 3 -
ihe 1ngervict

following neea

* Djiagnosing and grouping to neet
individual needs

Using supplementary materials, library
books, and varied teaching methods

#* Developing word attack skills and
comprehension skills

#® providing for the disabled reader and
the superior reader

# Using writing, speaking, and dramatics
in reading instruction

The Fort Worth Plan :
FOR

A Systems Approach




THE FORT WORTH ELEMENTARY SCHOOLS

The Organization

°

Tort Werth Tuklis Cchools is staffel by
ar assistant surerinterdent, az directi.r,
assistart Zirecicrs, ~lasssoorn teachers,
ari rarag .fescisnal:c.

s are Tully integra*ted and are

20

orranized intc 1€ clusters. Zach cluster
is grouped arcund a primary school that
hzuses all seconi-grade pupils in the
ciuster anid the neighborhond first-grade
anrd pre-schosl chiliren. Each feeder
sehocl in 2 cluster houses a2ll pupils in

The Management Component

The Yarnagermen*® Ccmrcrent for Implementing
the Tvstems Arproach Ccansists of:

x

ERIC

Tne classroom teacher

The reaiing specialist

A supportive —escurce teacher who works
with shiliren with spocial needs

The principa’
An assictant director of each cluster

céntral planning cormittee

Aruitoxt provided by Eic:

The Systems Approach

2 diagnostic prescription approach aimed
at having each child make continuous
progress at his own instruction level

A continuum of reading skills coded into
a multiple adoption of six basal readers,
the speller, the English textbook, and a
vide variety of multimedia materials

riterion-referenced tests custom designed

to the criteria imdentificd in the con-
tinuwun of skills 4

Intensified programa\designed to meet the

special needs of chiWdren
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PRODUCTION RECORD

firss started diagnesing reading

§ remeilial Inctructicn, it hes

roices intc the total elementary
ez2ln tz perscanel relate tc all in-
struss sdmir.strators in the elementary
Trnocl ~his handbcok meets the need to
treviie a r ~re clinic p
<egmei <o provide the dest pessidle reading instructicn for

3
terials have been arranged in a loose-leaf
itate revision and additions.

assis:ed the handbook c~ommittee. Mrs. Louise
served as clLalirman of the comittee. Committee
included:

rograc for all personnel

¥Mrs. Yayme Benn Miss Millicent Jones
Mrs. Doroct ?y Harrxs ¥rs. Doris Stockton
¥rs. Charlie Mae Johnson Mrs. Louise Taylor
Mrs. Martha Jones

I.lustrations were done by Nancy Frazier.

The Elemern -y Peading Tlinic Handbook has been published

< Curriciium Deparimeni, and we are grateful for the
srofessicnal assistance of department personnel.

A Fraonr—t

¥rs. Ann Brannon
Uirector of Curricvlum

July, 197h4
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PART ONE - INTRODUCTION

2blished in the
Sct.ools in

ected ~lementary

egurntly, core ckil-
sistance with reading,
ed tc purilc with
as recegrniced that a
n crder <o care for
I children. “There-
scneels of 4k

<
% arrrcach and an
@z begin by the reading

e et e w3 wecy~
S et et} Laldaw oo Py -

S Tree facility consisis of a coordinator's office,

, ard rroduction room located in the
“. . Carroli Riementare Cchoac”, 3908 “cCart.

/| #Z




tcuses the Dixie Huffarer Memorial
resourie material used by staff

are assigned to schools by the
Teachers may be astigred to tvo,
schools, derending on sizes and

cners' services is
al of each school.

luation of =ach teacher's service is achieved
rerformance-based objectives. This is
1he teacrer involved, the coordinator,
grincipal.

In-service Is conducted each Wednesday afternoon
in connection with the weekly staff meeting.

comprised of coordinator,
linic teachers.

T s tevreee
PEFILUNEL

T be quaiified as a reading clinician in the

Plementary Peading Clinic, the followi requirements
Lg

muLt be met:

A. A master's degree with emphasis un reading

1. A course cr courses in methods of teaching:
reading
2. A oursce or courses in Jiagnostic procedures
for identifying probleas and methods for
meeting the problems

3. A course or courses in teaching remedial

j {Pequirements for certification of Reaning
| Specialist are found in Part Five,
‘ Arpendix D.)

Q )
19~
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At least tl.ree years successful experience in the
teaching of reading in a regular elementary
classroum

Familiarity with the function of the elementary
reading program, and uses of instructional
materials and supplies

The ability to plan, organize, and conduct
inservice and workshops

tr

The ability to work effectively with administra-
tors, classroom tezchers, students, and other
schecol perscrnel

1y

. Flexitility in performing the varied roles of a
reading resource person

rHITCOOPHY

Tre Elementary Reading Clinic shares and supports the
rhilosophy of the rFort Worth Independent School
District that the primary concern of our educational
system is to create an educational design that will
maximize student learning, and in s¢ doing, produce
within each student feelings of adequacy, personal
worth, and self-reliance.

In order to help sustain this optimal process, the
Elementary Reading Clinic staff members are dedicated
to the attainment of the highest possible quality
reading program. Providing appropriate instructionsal
strategies and materials for the teaching of reading
is paramount.
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PART TWO - PROGRAM

RCLE OF THE ELEMENTARY READIZNZ CLINIC

Irum a variety of statistical information on
illiteracy recently rcleased vy the U. S. Office
of Education, these facts stand cut:

..... There are more than 18.5 million functional
illiterates in our adult population.

..... One of every four students nationwide has sig-
nificant reading deficiencies.

..... About half of the unemployed ycuth, ages 16-21,
are functionally illiterate.

..... In large city school systems, vo to one half of
the students read below expectation.

This disturbing reality has
led to massive literacy

efforts such as the national o
Right to Reud program involv- 2
ing students, professionals, &
parerts, and communiiies. <

a
The Fort Worth Public Schools

pledge support and involve- f’ o
ment in such efforts. L
Rather than continuing a T

]

singular program- -that of
remediation for the dis- @
abled reader--it was con- % N
cluded that the services of %

the Elementary Reading Clinic ?5
should ercompass the total

reading program in a sup-

portive effort to ensure

maximum literacy. The staff

members are committed to

the best possible instruc-

ti~nal reading program, one

that will challenge the

N1

2

[T




gifted learner, prevent reading deficiencies for the
less able, and provide tutorial instructicn for the
handicapped learner.

With the evolvement of a broadened scope of services,

it is not uncommon tor the clinic teacher at times to

find herself overwhelmed with a barrage cf duties and

responsibilities. -

ise in tutorial

. basal readling

rer.ds and materials,
ssible solutions,

ps, and a. all times

ral, classrcom teacher,

She rust con*inue to exercise ner
work, assist in planning and exec
program, keer abreast of curre
identify reading prob ems and
assist with in-service and wore b
work cooperatively win the P

and other staff merbers.

=3
(2 d

+ris handbook afford a sense of
¢ reading specialist may function
reeting her professional challenge.

A ' real
. \ e’ AN I
i ‘ cha‘”e’nﬁ
r —
a
o

6
ERIC L
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JOB DESCRIPTICN

ithin the more estensive scope of services now being
offered by the “lementary Reading Clinic, the staff
nerbers must identify with all facets of the reading
reop=ar. A1 ,hases are concurrent and ro part of

tne program must take precedence ¢ 2r ancther in one's
performance of duties. The reading specialist truly
becomes involved and accepts th2 full range of the many
duties prescribed. The reading specialist:

H

A. Works under the immediate supervision of the co-
ordinator of the elementary reading clinic, who
is responsible to the director of elementary
education, and through him to the assistant super-
intendsnt for elementa:y education.

B. Works directly with the principal in deciding how
ner services may best be used.

C. Heips identify proolems relating to individual
schcols and aids teachers in diagnestic procedures.

D. Helps in cetting up and agreeing upon acceptable
obyectives to solve the problems identified.

E. Serves continucusly as # resource person fcr the
basal &nd supplementary reading programs.

F. Assists - cachers in the utilization of reading
materials and media.

5. Assists with in-service meetings when needed.
., works to facilitate continuous progress in reading.

ictance to emall groups or

~
< - st

ified as having specific reading

. wWorks as a team leader in the classroom, and helps
#ith ~ontinuous evaluatiorn.

¥. Spends u ynrtion of her time in the classrcm
assisting teachers in che improvement of ‘aeir
methods and techniques in the teachins - reading.

7'
L0




L. Aids teachers in determining instructional levels
ani in getting the teaching materials needed to
accommciate all levels.

241

Fach sta’f merber must file with the ccordinator of
tne reading clinic a yearly statement cf Major Areas
sibility and Job Targets. Within the frame-
the J. . description, the areas of responsibil-
ity are the - als for the year's work and the targets
teps wi.ich will be used tc reach the geals.

is one oOf many
unique in its needs
vary ©rom school to

The jobt of the reading speciali
aspa27*s. Because each schoel i
goals, the ‘ob targets vi :

Al

. i
:2hool. The rperson whe serves Iin Lhe capacity cf
ading clirnic tzacher nmus?t be
techniques ao alternate arrrcach

adert at using varying
25 to problem sclving.

¢t the ways in

i =e*. These are

1z : ed pro.edures, and by
oomeans Zhe.l L ToPibii Lrne creativ.ty of tie indi-
viduai toacher I i: cbrious that no

¢ expecied Lo
ngS SLOWn here,
in charting a




©ag..2% in placing

sniliren zt the rrmoper Instructional level.
1. Informal tests mary be given by the clinic
~eacher cr ‘he classroom teacher.
Linf-rral tests may be found listed o
- P . P ~ < . P Y
Iare Five, Apreniix € of this handbcck. .

fiuCusS pregress
:y procedures

‘. tic testing for
ticular help in
reading specialist.
are listed in Part

a. The findings of diagnestic testing are
t~3t presented to the classroom teacher in
+~e form of item-analysis or task-analysis,
ar, 1 ceans and materials for reinforcement
zrheuld te suggested.

b, Yastery tests acccmpanying the basal reader
are excellent diagnostic toclis. The clinic
teanter should help the classroom teacher
araiyze the results.

L, Planning Puiliing leve, In-service
L. The reailing specialist serves as a resource
rercen for bullding level In-service in the
cielr - reading.
. The irinciyal, rescurce teacher, and reading
~lin‘c teacher sheuld plan Tor the type of

ERIC -3
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£. T arniot teachers in using the Uontinice
SIS S S

. T dia materials

.7 g :om teacher be aware of
“ne tRil ziyny of continuous progress,
ar.d mesiy iz ¢f achi-ving it in a classroom
PR VT R

1. The basal reading program shou.d be planned
eoring cormittee made up of the
principal, resosurce teacher, and the clinic
‘teacher,
{1) Goals for the year shouid be deter-
mined.

o)

{2) Scheduling and time allotment may be
discussed.

10
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w
t: *he next higher level o7 in-
£

5315t the :eaches\;\\organizing
3 f

cr instructiolnw
“.‘m’

essary, work in the cliassrounm

Evaluate together the resultis of
rastary, diagnostic, placement, or
cther *tests.

of test resulis, write
7e procedures for individ-

A35313% in securing books and materials
necessary for basal instruction and
extended activities,

o demmnstration teaching.
“are recommendations and secure

recercary instructicnal media for
recycl ing students.

ad
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Tutorial rrogram

(T3]

‘ron time t. time tutorizl teaching by the
reading specialist may beccme necessary.

=. Tollow dlagnostic procedures in selecting
cnly those fupils that the clirician and
©123S5TCCo teacher feel may profit from
1t 5 service,

©. Ccnrlduie classes for the mutual benefit
cf ths vupils and classroom teacher.

. wnitliate volunteer programs; i.e.,
parent=tluicr, reer teaching, etc.
i. Proviie helr for nen-Englisn speaking

.
children.

individuaiized reading programs

often it beccmes the responsibility of the
reading specialist to initiate these programs.

a. Encourage teachers t0 become familiar with
cbjectives and contents of all individ-
ualized reading programs available to them.

’ (4
[4
0., 3
Q;

X
RAAPINA '\\/&-_
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t. GErcovrage the use of these programs as an
ag
al%~riute a,proach to meeting reading
neeic.

c. U"ge tea.ers to be selective in their
cheices ¢f students since not ~11 child-
rer. recpend favorably to this type of

~eacters thal such programs
e teacher supervisicn, spct
1ing, and ccnstant follow-up.

®

. Azsist inm p"“"‘aing individualized basal
pregran: rejuired by prescriptive con-
* led

Hany elermentary schools have established learning
resourse centers into which children are scheduled
Tor partizular learning experiences. Usually the
zey figures in setting up and maintaining this

irect supervision of the principal.
rescurce center will accormodate &ll areas of
e readi g c11n1c teacher w111

1. Establisning the resoiLrce center

1. Work with the principal, recsource teacher,
and librarian in formulating plans for
establishing the center.

b. Together determine adequacy of the
facility. If possible, the library and
laboratory should be housed together.

c. Ask teachers' help in locating and invento-

rying all available multi-media and other
materials to be placed in the center.

1L



REDUURLE

CenTER

(1) Provile a key for teachers'
ase which srecifies the
purpose of arnd ways of using
materials to reinforce or
extend srecific skills.

{2} Refer teachers to the
Continuum of Reading
Skills for uses of sup-
portive media.

d. Assist in formulating plans
for ways of securing funds
for further equipping of the
laboratory. \

W

. Prepare teacher-made kits,
games, etc., and plan and
provide mimeographed materials.

Using the laboratory

Once the resource center is made
operative, plans for its utili-
zation must be made.

a. Principal, resource teacher, librarian,
and clinic teacher plan together.

b. Acquaint staff and students with its
function.

15
24



'an with the classrocr teacher for indi-
. cr group participation.

2) Beinforcement of particular skills

12} =Dx*erded activities
{3) Enricrment activities
(%) Individualized programs

e. Twren necessary, assist with diagrnostic test-
ing and analysis to Jetermine needs of par-
tizule~™ students cor groups.

iagnosis, assist in writing
racts and recormend appro-

7isit other resource centers. Seek inno-
vative ideas.

™
.

3. Mairtaining *he .earning resource center

I+ becomes “he responsibility of the entire
stalf to ccoperatively maintain the center.

a. Monitor ail programs.

b. GEvaluate regularly. Be sure to discuss
progress or particular problens with the

¢. OShare clerical duties.

(1) Provide necessary mimeographed
mata—ial.

(2) Assist students in keeping personal
records in individualized programs.

(3) Keep inventories, check-out lists,

etc., up-to- ~.
O ‘ 16 -
ERIC 23
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- PART THREE - CORRELATING SERVICES

. ¥ oooptinasuw : hie principal in

1 reading
roduction to
darmerni‘al read-

el R

Ling ur and agreeirg upen
- eblectives to snlve rroblems

. Jllwuyrs be suppertive of the
inci €oals wih regard

“. Jerve n:og rewiing resource
r the principal.

1. Ansisc with in-service,
# cther oppor-

5 for improving

nstruction.

rovide the prircipal with
nit concerning reading
By T curriculum, new nethodology,
Aont et b, and evaluating to chniques.

[MC % 4
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5. Assist the principal with narent conferences
when necessary.

N

Assizt in ordering and disbursing reading
materials.

-

Obtain the prirncipal's appreval before send-
ing messages Or notes to teachers or parents.

§. Confer ofter on student Progress, special
problems, ant other needs in a cooperative
effort to encure a reading program adapted
+o the learning styles of the children.

B. wWorking with the Speech Therapist

1. Strive for a close and cordial working relation-
ship so that both the reading specialist and
+he speech therapist are cognizant of the
other's activities in coordinating the total
program.

5. Use flexible scheduling which will allow for
provlems within one another's schedules.

3. Realize that reading and speech are inter-
locking.

a. Readirg specialists assist in improving
speech problems, especially when teach-
ing phonics.

b. Speech therapists incidentally teach
basic reading skills: phonics, sound
blending, etc.

L. Complement onc another's program.

a. Confer concerning student's performance
and/or behavior.

b. Exchange diagnostic data.

c. Cooperate in usirg referralc for more
intensive kinds of testing and therapy.

o 18
ERIC 27
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C. Working with the Reading Improvement Center (RIC)
Teacher

1. Submit lists cof pupils who may be possible
candidates for the RIC program.

rs

Help with screening and diagnostic procedures;
profile test results and evaluate together.

3. Aid in pianning p.ocedures and activities
based on test results.

L. Recommend materials for use in correcting
problems identified.

5. Assist in evaluating student progress.
D. Working with Plan A and Plan B Teachers

1. Help group children scheduled to participate
in Plan A or Plan B progr-m.

2. Provide reading levels and reading materials
if requested.

3. Supply materials for practice and reinforce-
ment, such as duplicating materials, tapes,
filmstrips, and games.

4. Aid in developing and designing programs in
reading and vocabulary work for particular
students.

5. GShare knowledge and information concerning
specific learning disabilities of speciric
stadents.

6. Participate in screening committee meetings
in order to contribute information which mry
be helpful in providing special irstruction
for individual pupils.

E. Workins, wi*h Students

1. Value the individuality of each child and help
him work toward building a good self-image.

ERIC 9
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Have emrathy, rati
interes+<ed in each ch

s s¢c -‘nat reading wi.l be a true
¥, and in every way possible
s achieve success in reading.

Incourage each pripil to strive for maximum
achievemant.

]

Emphasize the valiue of reading as a so.~ o}
infzrmation and recreation.

Attempt ‘o make each reading ¥~ ..ence a
pleasant and satisfying one. -

9. Discusr zr: Interpret pupils'
test -~ 11.1s and reading
levs.> in order to praise
-~ Iir strengths and help

i=2m work to improve their

Weaknesses.

working with the Visiting Teacher

1.

If necessary, assist classroom teacher in
filling out referral forms for the visiting
teacher.

In some instances, initiate relerrals.

Give reading tests to pupils being referred
for special classe=.
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. Jerve <rn

the AR cormittee by

request.
wWorxing with “he Hcffrmarn Center Teacher

.. Administer and interpret the results of the
staniardized t#5ts uced to select the Hoirfman

ruplis.
2. sasi3t in correlating puril lists and

ii¢ assistance in locating resource
materials for usz in extended activities.

L. Beccme famil

srder to _ss

bte pr

ar with the Hoffman program in
£t in the center as time permits.

sorring witlh the Class:oom Teacher

Ctrive for good rapport; establish a mutual
trust.

2. Acknowledge her strengths and build on them.

3. Endeavor to help with setting up the basal
reading frogram in her room.

1. fGroup for instruction

b. Select instructicnal and supplementary
materials.

¢. Offer suggestions for classroom management
in carrying out the reading program.

. Be willing to assume such duties as one can
perforr for the classrocm teacher.

21
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10.

11.

12.

13.
1k,

15.

Incourage the teacher %o he'.or the level
shown on the student's records when trans-
fer~ing in from another Fort Worth school.

:emonstrate procedures and materials in the
siassroonm when necessary.

Interpret the Continwwm of Reading Skills,
and assist the teacher in using it effectively
as reference media.

Dissemirnate all information concerning read-
ing methods, materials in the school, and
any other available materials to which she
may have access as a reading specialist.

Assist, where feasible, by teaching basal or
tutorial reading to pupils that need extra
help.

Tactfully suggest ways of improving teaching
methods, scheduling, and classroom management.

Encourage the teacher to set realistic goals
for each child, and facilitate continuous
progress in reading.

Offer assistance in any of the language arts.

Together evaluate and concur on student
progress.

a. Progress to the next instructional level.
b. Reinforce specific skills

c¢. Recycle at a particular ievel.

Learn from the classroom ceacher; pass on her

worthwhile teaching and operative techniques
to others. Compliment her on a job well dor..

22
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LT Wit trne Fez_urce Teacher

Czcyerate tc delegate

Lities such -

ion to .

. What - = ¢

f\ deam opproah and o
(‘?ﬁr\!rhoc\-\

Chare work space and instructional materials
when necessary.

Under the direction of the principal, work
together as a team in preparing and present-
ing in-service.

Evaluate together the available basal readers,
supplementary materials, tests, etc., for
determining the best possible choice for
various reading groups.

Discuss recycling decisions concerning
specific children or groups.

Confer a5 tc ways in which available funds
could be spent (funds from Title I, PTA,
and other scurces) to insure that priority
raterials are purchased without fear of
duplica*tion.

Share the responsibility to see that all
realing records are properly kept.

23
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e ow

tre pr

urte teacher, reading specialist, and
.eiral snould confer regularly and

agree upcn wags: of improving the readin
program, ani ways of relping individual

1 z
~eachers improve their methods.

. -
L. CZorrperate

Ve
2%

. In every way possitle, work toward the teax
approach in esta2blishing and maintaining the
rost effertive reading program possible.

Everyone's

e .

7 peeds
’ are

‘ ﬁfé{%\

J. working with Parents of Tutorial Students

1. In special cases, keep in close touch with
the parents.

a. Let them know their child's reading
problem as identified by the read-
ing specialist, and discuss plans
for correcting the problem.

Q 2k <
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b. Make them cognizant of the fact that
correction of reading disabilities is
usually a slow process.

¢. Advise them to offer encouragement to
the child and to refrain from criticism.

d. OSuggest ways in which they may work with
the cnild at hore, and provide the neces-

Sary materials.

€. I[et them know t:it they are important to
the ckild's progress.

Keep all parents informed on student progress.

Invite each parent to visit classes at some
time during the year.

Show gratitude to the parents for their
supp " t.

Working with the Librarian

1.

Acknowledge the fact that the programs of the
reading clinic teacher and the librarian are
mutually reinforcing.

Rely upon the expertise of each in implement-
ing a team approach to achieve the following:

a. Extend reading beyond the classroom.

b. Enrich the quantity and quality of materials
to which students are exposed.

c. Afford independent study.

Join in planning a program that wisel insure
opportunities for the student to apply the
development skills being acquired in tutorial
classes.

a. Examine diagnostic data, and discuss the
student's reading needs and reading habitec.

25
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6.

b. Discuss the child's interests.

c. Attempt to match library materials to the
child's ability.

Communicate frequently to reinforce the po-
tential contribution eacn can maxe in assist-
ing the other.

Jffer suggestions as to books and other media
that may be purchased with library and other
funds.

Assist in record keeping, check-out lists, and
inventories of multimedia materials.

working with the Bilingual Team Leader and Aides

The special reading teacher is not directly con-
cerned with the bilingual program other than her
usual involvement with the classrocm tcocher in
maintaining a strong basal reading program. How-
ever, there are ways in which the clinic teacher
may project her services. Ghe may:

1

Inform the bilingual team leader and aides of
servires cffered by the reading clinic
teacher.

Interpret the Continuum of Reading Skills
and see that a copy is available for use by
all bilingual personnel.

Become knowledgeable and supportive of the
bilingual program.

Offer to provide in-service for aides and
any other bilingual personnel not familiar

with the basal reading program.

Provide instructional materials and supplies
when necessary.

Administer survey or other tests requested
by the Department of Research.

26
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M.

Working with Follow Through Program Assistant and
Cther Personnel

As with the Bilingual Program, the reading
specialist is not associated with the Follow
Through Pregram, but upon request she may assist
in the following ways:

1. PRecommend leveling procedures.

2. [Explain the Continuw of Reading Skills and
its use as reference media.

5. Reccmmend instructional materials as alternate
approaches *o correcting reading deficiencies.

4. Interpret test scores and make appropriate
recormendations for strategies to correct the
vrerlems identified.

WORKING WITH THE ELEMENTARY READING CLINIC COORDINATOR

The reading specialist works under the direct
supervision of the Eementary Reading Clinic
Coordinatcr.

Early in the school year, after having met with
the principal, file with the coordinator Major
Are~s of Responsibility and Job Targets.

1. Principal and clinic teacher decide together
on Lijor areas of responsibility.

2. Discuss feasibility of plans and solicit
suggestions {rom coordinator.

?, Maintain copy of plans for frequent reference;
this serves as the framework for the year's
wCrk.

Feport absence from work to coordinator who, in
‘urn, calls principals involved.

Discuss all problems and major decisions with co-
ord.nator. C"he is friend, advisor, and emissary.

27
Ju




E. Invite her to visit you in your schools,
especially when you are experiencing difficulty,
r when you wish her to see a particular accom-
plishment.

7y

Acknowledge her srecial talent as a resource
rersen in the field of reading.

1. Seek advice regarding instructicnal materials.

2. Discuss pilot program proposals you may have
an interest in pursuing.

3. Ask for suggestions for improving and/or
relp in evaluating the basal reading program
in a particular school.

L. Seek prcfessicnal advice.

3. Ee rrompt for staff meetings, pr--ide input, and
graciously accept assignments.

H. Be responsibie for all materials and equipment taken
from the clinic.

1. &Sign for all instructional materials.

2. Return materials promptly when finished with
them.

See that all equipment assigned to you is in
good order, properly packaged, and returned
for storage at the close of the school year.

(VS
.

I. As Loon as possible after the opening of school,
file your schedule of work with the coordinator.
If at any time your schedule is disrupted, notify
coordinator of whereabouts.

J. GSupport the coordinator in her efforts to maintain
the reading clinic as a pivotal point of operation
providing a service based on sound philosophy and
basic principles.

o 28
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PART FOUR - INSTRUCTIONAL MATERIALS

sroars A, .qw mT‘l{"’"A

[y <z [LPUPN R

A roltisensery approech o individualization of learn-
Lng ran provile reinfor-ement for gisabled students

25 well as enrichment for the gifted learner. It is
imreriant that all studerts be afforded experienves

ir. irngependent stucy if they are to develop methods
SR B 1 inquiry in examining ideas that

i
extend beyoni the classroom.

It behoove~ tne educational staff to develop com-
seribing uses of ancillary materials
avallable for student use. It must be kept in mind
“hat -uch materialc are not meant to replace a basal
readlng rrogram; instead, they become supportive in
iTied systems =zpproach. The reading specialist
avtilable Lo ascist in the selection of these
erials, and to explain or demonstrate their

1y impossible to include descrip-
he multimedia available in all the
uently, the following lists include a
on of selected ones.

[l

TWLTIMEDIA LICTS

The materials have been categorized as being (1)
commen to all elementary schools, and (2) those
found only in Title I schools. Each list is pres-
~nted in alphabetical order.

A. The following list includes multimedia materials
cmmon t¢ all elementary schools in Fert Worth.

1. Fipst Talking Alphabet, Part 1: Consonants
Ccott, Foresman and Company

Consists of records and individual cards
{nen-consumable) which may be used for
teaching or ret< ~hing children to identify
initial and fi: .. consonant sounds in words,
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and to asscciate these sounds with letters
that corrmonly represent them in written words.
Duplicating masters available.

irg Alpnabet, Part 2: Vowels
esman ani Company

programmed instruction
instruction cards, and dupiicating
teaching and reinforcing vowel
first four lessons take up

scund-letter correspondence. Vowel
r begins with lesson five.

anied by its own recording of the story
oerms. Pupils may listen singly or in
i to the stories read by both adults

Each of 21 storybooks in this series is
a T
o}

Ideal F. i divg Tapes
Ideal Ccmpany

Consists ¢ several sets of ten- to twelve-
minute tared lessons with duplicator work-
sheets to “each visual discrimination, auditory
rerception, and rrinciples of phonetic analysis.
Sets of tapes included are:

"Peading Readiness"

"Classification, Opposites, and Sequence"
"Initial and Final Conscrants"
"Biends and Digraphs"

"vowels"

"Syllable Rules and Accent Clues"
"Word Puilding"

"Phonetic Analysis"

"Spelling Generalizations"

"Word Function and Sentence Patterns"
"Rules of Punctuation"
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Listening and Learning
Houghton Mifflin Company

Contains five 12" L P records and duplicating
masters.

Develops the child's basic listening skills
and i~ especially useful with children who
have limited backgrounds in language. This
material will kelp in Jdeveloping an under-
standing of common directions and provides
practice for following those directions.

The New Lingulstice Block Series
Scott, Foresman and Company

Consists of four sets of durable one-inch
plastic cubes imprinted with letters, letter
ccmbinations, pictures, punctuation marks,

and words. Designed to teach letter-sound
relationships, spelling patterns, and sentence
structure.

11. SRA Peading Laboratories
Science Research Associates

its ccntain multilevel, individualized
developmental programs of basic reading
instruction. Basic organization and proce-
dures are commcn to all of the labs. Programs
permit each student to begin at his own level
of instruction and progress as fast and as
far as his learning rate permits. Self-scoring
and charting procedures reguire periodic
teacher guidance and spot checks. Labs de=-
signed for primary and intermediatc students.

P "mary Labs concentrate on skills in three
general areas: reading comprehension, wori
study, and listening.

Lab Ia - includes seven instructiicrnal levels,
from 1.2 to 3.0

Lab Ib - includes eight instructional levels,
frem 1.4 to L.O

Lab Ic = includes ten instructional levels,
from 1.4 to 5.0

ERIC =4l
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12.

1L,

Intermei.ute (elewcntary) labs develop skills
in fi.> general areas: reading range and
comprehension; word and sentence analysis;
ilanguage siiills; reading rate and concen-
tration; and listening comprehension.

Lab IIa - includes ten levels, rom 2.0 to
Tab IIb - includes ten levels, from 2.5 to
Lab IIc - includes ten levels, trom 3.0 to

\O © -3
OO o

Second Talking Storybook
Scott, Foresman and Company

Set contains 23 storybooks with records.
~wacher's Instruction Booklet includes a
resume of each story and suggestions for
fcllow-up activities.

what's the kord?
Houghton Mifflin Company

Series ¢of 12 fulil-color filmstrips that
provide instructional program in word
attack skills, dictionary skills, and
meaning acgquisition skills.

setSet Games
Houghton Mifflin Company

Ceries of 8§ games that are designed
especially for beginning readers.
There is cne set in each school.

B. The following materials, along with those of the
preceding list, are usually found in Title I
schools.

1.

ERIC
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BRS Satellites
Ccience Research Assnciates

Consists of a collection of original stories
and poems for beginnin - readers. Durable,
plastic-coated bocklets, color-coded by read-
ing lcv-1s. Program contains no written
exerc.ses. Designed to compliment a basal
program as supplemental reading.

3.
42




2. Zurrell-Murphy Phonies Practice Program
Harcourt, Brace & World, Inc. ‘

Kit consists of 81 durable, reusable cards to
give practice in applying letter-sound
relationstips. Duplicate ecards are included.
Lessons are self-directed and self-corrected.
“aterials may be used as follow-up or. whole-
group instruction, small group teaching,
partner use, or individualized instruction.
Cards are organized into six major groups, or
categories, in terms of particular phonic
element being dealt with.

3. Phonics We Use Learming Games Kit
_yecns and Carnaham, Inc.

Set of ten separate games designed to supple-
ment phonics and reading instruction. Not
intended for initial presentation of phonics
concerts. PRecommended for use in phonetic

reinforcement, diagnosis, and tutorial work.

L. Pandor House Feading Program (Yellow)
Random House

Individualized reading program designed as a
supplenmerntary unit for pupils reading at

levels 1.8 to 4.0. aterials provide a twofold
theme: to help pupils develop reading skills,
and discover ‘he special appeal of good lit-
erature. The program provides high-interest
children's books, skills exercises, pupil-
teacher conferences, and reinforcement work

for the child who needs it.

5. i#mdom House Feading Program (Red)
Random House

Very similar to the above program. Designed
for pupils reading at grade levels 2 to 6.
Places special emphasis on comprehension
skills.

34 .,
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Read Along--Read Alome Kit
Scott, Foresmar. and Company

Contains 20 well-known trade books with
accompanying record;. Books are well written
and illustrated. Teacher's Instruction Book-
let presents synopsis ol each book and sug-
gestions for presenting the material to
students.

Read On
Random House/Singer

A criterion-testing program consistig of
sixty tests administered by audio-te e
cassettes. Students respond on duplicated
response sheets which are self-correcting.
The specific skills tested consist of the
normal range of major reading skills devel-
oped in grades 1 through L. although the
program is basically designed as a diag-
nostic device, i’ may be used for individ-
ual remediat..n, group practice in skill
building, evaiuating growth, and for en-
richment for the more advanced students.
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APPENDIX D

CERTIFICATION REQUIRFMENTS L IR

1. The professional reading specialist certificate is to
be based upon a provisional elementary, Junior high,
or high school certificate issued upen the basis of a
baccalaureate degree program.

2. The individual to whom the certificate is issued has
ccmpleted three years of classroom teaching.

3. The program for che certificate includes:

A minimum cf 12 semester hours of graduate work
in reading, including the following suggested
areas: foundations of reading, diagnosis and
correction of reading disabilities, and clinical
or laboratory practicum in reading

A resource area of at least six semester hours,
including multi-cultural concepts and linguistics

A professional education area of at least six
semester hours (Individuals holding provisional
certification at the elementary level are required
to have at least six semester hours in the study
of th2 junior high and/or high school age pupil
and in the study of working with pupils at the
secondary level; individuals holding provisional
certification at the junior high and/or high
school level are required to have at least six
semester hours in the study of the elementary
schcol pupil and in the study of working with
pupils at this level.)

Electives as needed to complete the master's
degree

Any individual now holding a provisional elementary,
Junior high, or high school certificate issued on the
basis of a baccalaureate degree and meeting the above
requirements may add the certificate for the reading
specia’ist by presenting to the Texas Education Agency
transcripts of ccllege work completed, an application
form, and the application fee.

Rev. July, 197k Texas Education Agency
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